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An aptitude is a component of a competence to do a
certain kind of work at a certain level. Outstanding
aptitude can be considered "talent". Aptitude is inborn
potential to perform certain kinds of activities,
whether physical or mental,
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Sigmund Freud divided human consciousness into
three levels of awareness:
the conscious, preconscious, and unconscious
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Traumatic events include being involved in a variety
of extreme events such as a fire, train or road
accidents, robbery earthquake etc. The effect of these
events may occur after some lapse of time and
sometimes persists as symptoms of dreams and
thought etc.

OR
Task oriented strategy involves obtaining information
about the stressful situation and about alternative
courses of action and their probable outcome, it also




involves deciding priorities and acting so as to deal
with the stressful situation directly.
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Panic disorder consists of recurrent anxiety attacks in
which the person experiences intense terror. The
clinical features include shortness of breath,
palpitation, chest pain, nausea etc.
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Persons with behavioural problems can
be given a token as a reward every time a wanted
behaviour occurs. The tokens are collected and
exchanged for a reward such as an outing for the
patient or a treat for the child. This is known as token
economy.
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These are the factors which motivated people to join
that group:
(1) Security: When we are alone, we feel insecure.
Groups reduce this insecurity. Being with people
gives a sense of comfort, and protection.
(11) Status: When we are members of a group that is
perceived to be important by others, we feel
recognized and experience a sense of power. Suppose
our school wins in an inter-institutional debate
competition, we feel proud and think that we are
better than others.

(Any two reasons, 1 mark for each)

OR

Primary groups are pre-existing formations which are
usually given to the individual. Family and caste are
example of primary group.
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Triarchic Theory of Intelligence: Robert Sternberg
(1985) proposed the triarchic theory of intelligence.
Sternberg views intelligence as “the ability to adapt, to
shape and select environment to accomplish one’s
goals and those of one’s society and culture”.
According to this theory, there are three basic types of
intelligence:  Componential, = Experiential, and
Contextual.

Componential: This intelligence has three
components, each serving a different function. First is
the knowledge acquisition component, which is
responsible for learning and acquisition of the ways of
doing things. The second is the meta or a higher order
component, which involves planning concerning what
to do and how to do. The third is the performance
component, which involves actually doing things.
Experiential Intelligence: Experiential or creative
intelligence is involved in using past experiences
creatively to solve novel problems. It is reflected in
creative performance. Persons high on this aspect




integrate different experiences in an original way to
make new discoveries and inventions. They quickly
find out which information is crucial in a given
situation

Contextual Intelligence: Contextual or practical
intelligence involves the ability to deal with
environmental demands encountered on a daily basis.
Persons high on this aspect easily adapt to their present
environment or select a more favourable environment
than the existing one, or modify the environment to fit
their needs. Therefore, they turn out to be successful in
life.
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self refers to the totality of an individual’s conscious
experiences, ideas, thoughts and feelings with regard to
herself or himself

The most important distinction between the Indian and
the Western views is the way the boundary is drawn
between the self and the other. In the Western view, this
boundary appears to be relatively fixed. The Indian
view of self, on the other hand, is characterised by the
shifting nature of this boundary. The Western view
seems to hold clear dichotomies between self and other,
man and nature, subjective and objective. The Indian
view does not make such clear dichotomies. In the
Western culture, the self and the group exist as two
different entities with clearly defined boundaries.
Individual members of the group maintain their
individuality. In the Indian culture, the self is generally
not separated from one’s own group; rather both
remain in a state of harmonious co-existence. In the
Western culture, on the other hand, they often remain
at a distance. That is why many Western cultures are
characterised as individualistic, whereas many Asian

cultures are characterised as collectivistic.
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Stress can cause illness by impairing the workings of
the immune system. The immune system guards the
body against attackers, both from within and outside.
The white blood cells within the immune system
identify and destroy foreign bodies (antigens) such as
viruses. It also leads to the production of antibodies.
There are several kinds of white blood cells or
leucocytes within the immune system, including T
cells, B cells and natural killer cells. T cells destroy
invaders, and T-helper cells increase immunological
activity cells produce antibodies. Natural killer cells
are involved in the fight against both viruses and
tumours.

Stress can affect natural killer cell cytotoxicity, which
1s of major importance in the defence against various
infections and cancer. Studies reveal that immune
functioning is better in individuals receiving social
support. Also, changes in the immune system will have
more effect on health among those whose immune
systems are already weakened.
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Coping is a dynamic situation-specific reaction to
stress. It 1s a set of concrete responses to stressful
situations or events that are intended to resolve the
problem and reduce stress. The way we cope with
stress often depends on rigid deep-seated beliefs, based
on experience, €.g. when caught in a traffic jam we feel
angry, because we believe that the traffic ‘should’ move
faster. To manage stress we often need to reassess the
way we think and learn coping strategies

The three coping strategies given by Endler and Parker
are: Task-oriented Strategy: This involves obtaining
information about the stressful situation and about
alternative courses of action and their probable
outcome; it also involves deciding priorities and acting
so as to deal directly with the stressful situation. For
example, schedule my time better, or think about how
I have solved similar problems. Emotion-oriented
Strategy: This can involve efforts to maintain hope and
to control one’s emotions; it can also involve venting
feelings of anger and frustration, or deciding that
nothing can be done to change things. For example, tell
myself that it is not really happening to me, or worry
about what I am going to do. Avoidance-oriented
Strategy: This involves denying or minimising the




seriousness of the situation; it also involves conscious
suppression of stressful thoughts and their replacement
by self -protective thoughts.
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Phobias have irrational fears related to specific objects,
people, or situations. Phobias often develop gradually
or begin with a generalised anxiety disorder. Phobias
can be grouped into three main types, i.e., specific
phobias, social phobias, and agoraphobia.

Specific phobias

These are the most commonly occurring type of
phobia. This group includes irrational fears such as
intense fear of a certain type of animal, or of being in
an enclosed space. Social phobia

1+1+1




Intense and incapacitating fear and embarrassment
when dealing with others characterises social anxiety
disorder (social phobia).

Agoraphobia is the term used when people develop a
fear of entering unfamiliar situations. Many people
with agoraphobia are afraid of leaving their home. So,
their ability to carry out normal life activities is
severely limited.
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Behavioural Techniques

1+1+1




A range of techniques is available for changing
behaviour. The principles of these techniques are to
reduce the arousal level of the client, alter behaviour
through classical conditioning operant or conditioning
with different contingencies of reinforcements, as well
as to use vicarious learning procedures, if necessary.
Negative reinforcement and aversive conditioning are
the two major techniques of behaviour modification.
Negative reinforcement
It refers to following an undesired response with an
outcome that is painful or not liked. For example, the
teacher reprimands a child who shouts in class. This is
negative reinforcement.
Aversive conditioning refers to repeated association of
undesired response with an aversive consequence. For
example, an alcoholic is given a mild electric shock and
asked to smell the alcohol. With repeated pairings the
smell of alcohol is aversive as the pain of the shock is
associated with it and the person will give up alcohol.
If an adaptive behaviour occurs rarely, positive
reinforcement is given to increase the deficit. For
example, if a child does not do homework regularly
Positive reinforcement may be used by the child's
mother by preparing the child's favourite dish
whenever s/he does homework at the appointed time.
The positive reinforcement of food will increase the
behaviour of doing homework at the appointed time.
(Persons with behavioural problems can be given a
token as a reward every time a wanted behaviour
occurs. The tokens are collected and exchanged for a
reward such as an outing for the patient or a treat for
the child. This is known as token economy.
Systematic desensitization is a technique introduced
by Wolpe for treating phobias or irrational fears.
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Attitude is a state of mind which have an evaluative
feature. Attitude have 3 components.

The thought component is referred to as the cognitive
aspect.

The emotional component is known as the affective
aspect and the tendency to act is called the behavioural
aspect.

OR
The following factors provide the context for the
learning of attitudes through the processes described
above
Family and school environment
In the early years of life parents and other family
members play a significant role In shaping attitude




formation. Later the school environment become an
important background for attitude formation.
Reference groups
Reference groups indicate to an individual the norms
regarding acceptable behaviour and ways of thinking.
Personal experiences

Many attitudes are formed not in the family
environment but through the direct personal
experiences.
Media related influences

Technological advances in recent times have made
audio visual media and the Internet very powerful
source of information that lead to attitude formation
and change.
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Creativity is the ability to produce ideas, objects, or
problem solutions that are novel, appropriate and
useful. Certain level of intelligence is necessary to be
creative, but a high level of intelligence, however, does
not ensure that a person would certainly be creative.




Terman in the 1920s, found that persons with high 1Q
were not necessarily creative. At the same time,
creative ideas could come from persons who did not
have a very high 1Q. Other researches have shown that
not even one of those identified as gifted, followed up
throughout their adult life, had become well-known for
creativity in some field. Researchers have also found
that both high and low level of creativity can be found
in highly intelligent children and also children of
average intelligence. The same person, thus, can be
creative as well as intelligent but it is not necessary that
intelligent ones, in the conventional sense, must be
creative. Intelligence, therefore, by itself does not
ensure creativity.
Researchers have found that the relationship between
creativity and intelligence is positive. All creative acts
require some minimum ability to acquire knowledge
and capacity to comprehend, retain, and retrieve.

OR
Intelligence tests are of several types on the basis of
their administration procedure, they can be categorised
as individual or group test they can also be classified
as either verbal or performance tests on the basis of
items used.
Individual or group tests
An individual intelligence test is one which can be
administered one person at a time. A group intelligence
test can be administered to several persons
simultaneously.
Verbal, nonverbal and performance tests
An intelligence test may be fully verbal, fully
nonverbal or fully performance based or it may consist
of a mixture of items from each category. Verbal tests
are required subject to give verbal responses. The
nonverbal tests use picture or illustration as test items.
Performance tests require subjects to manipulate object
and other material to perform a task.
Culture fair or culture based tests
Intelligence tests can be culture fair or culture based.
Many intelligence tests show a bias to the culture in




which they are developed. Culture fair tests do not
discriminate against individuals belonging to different
cultures.
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Humanistic Approach

The theories are mainly developed in response to
Freud's theory. Carl Rogers and Abraham Maslow have
particularly contributed to the development of




humanistic perspective on personality. We will briefly
examine their theories.

The most important idea proposed by Rogers is that of
a fully functioning person. He believes that fulfilment
is the motivating force for personality development.
People try to express their capabilities, potentials and
talents to the fullest extent possible. There is an inborn
tendency among persons that directs them to actualise
their inherited nature.

Rogers makes two basic assumptions about human
behaviour. One is that behaviour is goal-directed and
worthwhile. The second is that people (who are
innately good) will almost always choose adaptive,
self-actualising behaviour.

Rogers' theory grew out of his experiences of listening
to patients in his clinic. He noted that self was an
important element in the experience of his clients.
Thus, his theory is structured around the concept of
self. The theory assumes that people are constantly
engaged in the process of actualising their true self.
Rogers suggests that each person also has a concept of
ideal self. An ideal self is the self that a person would
like to be. When there is a correspondence between the
real self and ideal self, a person is generally happy.
Discrepancy between the real self and ideal self often
results in unhappiness and dissatisfaction. Rogers basic
principle is that people have a tendency to maximise
self-concept through self-actualisation. In this process,
the self grows, expands and becomes more social.
Rogers views personality development as a continuous
process. It involves learning to mastering evaluate
oneself and the process of self- actualisation. He
recognises the role of social influences in the
development of self-concept. When social conditions
are positive, the self-concept and self-esteem are high.
In contrast, when the conditions are negative, the self-
concept and self- esteem are low. People with high self-
concept and self-esteem are generally flexible and open
to new experiences, so that they can continue to grow
and self- actualise.




This situation warrants that an atmosphere of
unconditional positive regard must be created in order
to ensure enhancement of people's self-concept. The
client-centred therapy that Rogers developed basically
attempts to create this condition.
Maslow has given a detailed account of
psychologically healthy people in terms of their
attainment of self-actualisation, a state in which people
have reached their own fullest potential. Maslow had
an optimistic and positive view of man who has the
potentialities for love, joy and to do creative work.
Human beings are considered free to shape their lives
and to self-actualise. Self-actualisation becomes
possible by analysing the motivations that govern our
life. We know that biological. security, and
belongingness needs (called survival needs) are
commonly found among animals and human beings.
Thus, an individual's sole concern with the satisfaction
of these needs reduces her/ him to the level of animals.
The real journey of human life begins with the pursuit
of self-esteem and self- actualisation needs. The
humanistic approach emphasises the significance of
positive aspects of life.

OR
The trait approach to personality suggests that
individual personalities are made up of broad, stable,
and consistent characteristics called traits. These traits
are relatively enduring over time and across situations,
influencing an individual's thoughts, feelings, and
behaviours.
Allport said that individuals possess a number of traits
which are dynamic and that determine their behaviour
in such a way that people approach different problems
with similar plans.
Allport classified the different traits seen in people into
three categories and they are cardinal traits, central
traits and secondary traits.
The cardinal traits are highly generalized disposition
that indicate the goal around which the person’s entire




life seems to revolve. Mahatma Gandhi’s non-violence
and Hitler’s Nazism are examples of cardinal traits.
Less pervasive in effect, but yet quite generalized
dispositions are called central traits. These traits are
used to write testimonials and job recommendations for
a person.

The least generalized dispositions of a person are called
secondary traits. They are very personal and unique
to the person. Traits such as ‘likes mangoes’ or ‘prefers
ethnic clothes’ are examples of secondary traits.
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Dissociative Disorders

Dissociation can be viewed as severance of the
connections between ideas and emotions. Dissociation
involves feelings of unreality, estrangement,
depersonalization, and sometimes a loss or shift of
identity.. Four conditions are included in this group:
dissociative amnesia, dissociative fugue, dissociative
identity disorder, and depersonalization.
Dissociative amnesia is characterized by extensive but
selective memory loss that has no known organic cause
(e.g., head injury). Some people cannot remember
anything about their past. Others can no longer recall
specific events, people, places, or objects, while their
memory for other events remains intact. This disorder
1s often associated with an overwhelming stress.
Dissociative fugue has, as its essential feature, an
unexpected travel away from home and workplace, the
assumption of a new identity, and the inability to recall
the previous identity. The fugue usually ends when the
person suddenly 'wakes up' with no memory of the
events that occurred during the fugue.
Dissociative identity disorder, often referred to as
multiple personality, is the most dramatic of the
dissociative disorders. It is often associated with
traumatic experiences in childhood. In this disorder, the
person assumes alternate personalities that may or may
not be aware of each other.
Depersonalisation
Involves a dreamlike state in which the person has a
sense of being separated both from self and from
reality. In depersonalisation, there is a change of self-
perception, and the person's sense of reality is
temporarily lost or changed.

OR




Substance-Related and Addictive Disorders Addictive
behaviour, whether it involves excessive intake of high
calorie food resulting in extreme obesity or involving
the abuse of substances such as alcohol or cocaine, is
one of the most severe problems being faced by society
today. Consistent use of the substance involved are
included under substance related and addictive
disorders. These disorders include problems associated
with the use and abuse of alcohol, cocaine, tobacco and
opioids among others, which alter the way people
think, feel and behave.

Alcohol People who abuse alcohol drink large
amounts regularly and rely on it to help them face
difficult situations. Eventually the drinking interferes
with their social behaviour and ability to think and
work. Their bodies then build up a tolerance for alcohol
and they need to drink even greater amounts to feel its
effects. They also experience withdrawal responses
when they stop drinking. Alcoholism destroys millions
of families, social relationships and careers.
Intoxicated drivers are responsible for many road
accidents. It also has serious effects on the children of
persons with this disorder. These children have higher
rates of psychological problems, particularly anxiety,
depression, phobias and substance-related disorders.
Excessive drinking can seriously damage physical
health.




